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Teaching and Learning Policy 
 
Rationale: The teaching and learning approach developed at Sherfield is based upon the GEMS 
values of learning through innovation, pursuing excellence, growing by learning and global 
citizenship.  It is teachers who have the greatest influence upon the learning and progress of 
pupils and therefore as a team we strive for excellence. Teachers are required to provide a 
positive and inclusive learning environment and experiences for all pupils. At Sherfield we 
strongly believe in the principles of preparing pupils for life. 
 
 
Aims  
 
We aim to teach every pupil using the most effective learning methods possible by: 
 

 providing expertise and resources to teachers, parents and pupils; 

 monitoring and evaluating teaching and learning against pupil progress and 
achievement. 

 
We aim to teach every pupil how to learn so that they become fast, independent, confident and 
self motivated life long learners by: 
 

  teaching learners how to self- evaluate, set/work towards targets;  

  providing or guiding independent access to learning resources. 
 
We aim to treat each person as a successful learner by: 
 

 recognising effort and achievement; 

 providing appropriate feedback that always shows the next steps. 
 
Objectives: 
 

 Teaching and Learning processes: sharing learning objectives, success criteria, differentiation 
and assessment for learning techniques. 

 Staff training: this will consist of an initial induction and CPD programme  

 Embedding learning strategies and the learner profile into all aspects of teaching and 
learning. 

 Lesson observations and monitoring of planning and assessment: senior managers and 
subject co-ordinators observe, question and discuss lessons, lesson outcomes and learning 
practices with individual teachers as a part of their ongoing CPD. monitoring and 
evaluation.   

 Peer observation: ongoing by teachers to enable sharing of best practice. 
 
 
 
 
 
 

Early Years Curriculum 
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Statutory Framework for the Early Years Foundation Stage (Nursery, pre-Reception and 
Reception classes) 
 
The Early Years Foundation Stage sets the standards that all early years’ providers must meet to 
ensure that children learn and develop well and are kept healthy and safe. The Early Years 
Foundation Stage aims to further strengthen partnerships between parents and professionals, 
include a progress check (a short written summary of development) at approximately 2 years of 
age, ongoing assessments and a focus on the 3 prime areas of learning most essential for 
children’s readiness for future learning and healthy development. 
 
The Areas of Learning and Development 
There are seven areas of learning and development that shape activities and experiences for 
children. Three areas are particularly important for developing children’s curiosity and 
enthusiasm for learning. These three prime areas are:  

Personal, Social and Emotional Development: Children must be provided with experiences 
and support which will help them to develop self-esteem, respect for others, social skills, and a 
disposition to learn. Practitioners must ensure support for children's emotional well-being to 
enable them to develop and fulfill their potential, looking at issues such as behaviour and self-
control and the role that relationships and community play in young children’s lives. 

Communication and Language: Children's learning and competence in communicating, 
speaking and listening, being read to and beginning to read and write must be supported and 
extended. They must also be provided with opportunity and encouragement to use their skills in 
a range of situations.  

Physical Development: The physical development of babies and young children must be 
encouraged through the provision of opportunities for them to be active and interactive and to 
improve their skills of coordination, control, manipulation and movement. They must be 
supported in using all of their senses to learn about the world around them and to develop an 
understanding of the importance of physical activity and in making healthy choices in relation 
to food. 

Practitioners working with the youngest children are expected to focus strongly on these 
three prime areas, which are the basis for successful learning in the other four specific areas. 
As children grow in confidence and ability within the three prime areas, the balance will 
shift towards a more equal focus on all areas of learning and development.  
Providers must also support children in four specific areas. These are:  

Literacy: There are many ways to encourage a child’s vocabulary development; the most 
important and effective way is through reading and writing. Reading is a complex process 
which takes time – it is based on building a wide vocabulary through listening and talking. 
Through learning about sounds and how these can be represented in writing, children become 
aware of the sounds of letters, such as in  phonics and then the skills of forming letters to write 
words and sentences which can be read.  

Mathematics: Children must be supported in developing their understanding of problem 
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solving and numeracy in a broad range of contexts in which they can explore, enjoy, learn and 
talk about their developing understanding. They must be provided with opportunities to 
practice and extend their skills in these areas and to gain confidence and competence in their 
use. 

Understanding the World: Children must be supported in developing the knowledge, skills and 
understanding that help them to make sense of the world. Their learning must be supported 
through offering opportunities for them to use a range of tools safely; encounter creatures, 
people, plants and objects in their natural environments and in real-life situations; undertake 
practical 'experiments'; and work with a range of materials. 

Expressive Arts and Design: Children's creativity must be extended by the provision of support 
for their curiosity, exploration and play. They must be provided with opportunities to explore 
and share their thoughts, creativity, ideas and feelings, for example, through a variety of art, 
music, movement, dance, imaginative and role-play activities, mathematics, and design and 
technology. 

  
Progress Check at Age Two 
The Early Years Foundation Stage (EYFS) requires that parents/guardians must be supplied 
with a short written summary of their child’ development in the three prime learning and 
development areas of the EYFS: Personal, Social and Emotional Development; Communication 
and Language; and Physical Development; when the child is aged between 24-36 months. The 
child’s key person will review the progress which will identify the child’s strengths and areas in 
which the child is progressing well; any areas in which additional support might be needed; and 
will include targets or next steps to support the child’s learning and development. There is also 

the opportunity for parents and the child’s key person to discuss the child’s most recent Health Visitor’s 
report and for this to be noted (if applicable) on the summary. 
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The Sherfield Curriculum 
 
The balance of the curriculum and options are agreed by the SMT and Heads/Co-ordinators of 
subjects in Autumn or early in the Spring Term in preparation for the Autumn Term of the 
following school year. 
 
 
Curriculum Subjects 
 

Prep and Pre-Prep  
 

The curriculum has regard for the National Curriculum for English and Mathematics and 
includes a wide range of learning experiences appropriate for the ages, abilities and needs of the 
children. 
 

Key Stage 1 

 
Subjects taught at Key Stage 1 are:  
English, Maths, Science, Computer Science, Topic (a thematic approach incorporating 
Geography, History and Design Technology), Art, French, Spanish, Music, PCHE, PE (including 
Dance) and Games, RE and Drama. Outdoor learning is incorporated throughout. 
 
 

Key Stage 2 

Subjects taught at Key Stage 2 are:  
English, Maths, Science, Computer Science, Geography, History, Design Technology, Art, 
French, Music, PCHE, Religious Education, PE and Games (including swimming), Spanish, 
Latin, Food Technology, Drama. Also each year group will have a number of Forest School 
sessions. 

 
 

Key Stage 3 (Years 7 and 8) 
 

The curriculum which has been built on earlier in the Prep School is continued through these 
years and as well as preparing our pupils for academic success we are keen to develop each 
child as a well-rounded lifelong learner who is able to make the most of his or her opportunities. 
The National Curriculum is used as a minimum framework which we extend in many different 
ways providing a variety of courses and qualifications. Teaching is stimulating and forward 
thinking. 
 
Subjects include: English, Maths, Science, Computer Science, Geography, History, Design 
Technology, Art, French, Music, PCHE, Religious Education, PE and Games, Spanish, Latin, 
Cooking, Drama. 
 

We aim to deliver, through these subjects, cross-phase strands including thinking skills, 
personal capabilities and assessment for learning. In addition, departments collaborate on cross-
curricular project work. They also liaise between prep and senior school to ensure smooth 
transition, continuity and progression from prep to senior within Key stage 3.  
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Senior School 
 
 

Key Stage 3, Year 9 

 
The curriculum is continued from years 7 and 8 but some subjects introduce GCSE topics, and 
Mathematics starts the GCSE to provide a 3 year course. Science start GCSE courses during 
January of Year 9. 
 

Key Stage 4 

 

Pupils will complete a range of GCSE courses in accordance with their abilities and interests. 
Most pupils take 9 subjects (cross reference Curriculum Policy) > see appendix for GCSE 
options. 
 

The GCSE options booklet gives details of the curriculum on offer at Sherfield for Years 10 and 
11. We advise pupils to talk to their teachers, tutors and to discuss with their parents the range 
of subjects they have chosen.   
 
We expect all pupils to have made their choices by the end of the Spring term.  
 
There is also a wide performing arts programme, including theatre tech, set design, music.  And 
societies offer other opportunities such as debating, computing and languages. 
 
Where possible, academic support will be provided within the timetabled periods, allowing 
pupils to access the lunchtime and after-school programmes. In certain circumstances, it might 
be possible to take a GCSE out of block for some subjects if there is a compelling case. Subjects 
offered recently on this basis include Spanish, German and Sports Science. 
 
 

Sixth Form 
 
We reintroduced A Levels at Sherfield in 2013 and with numbers current at the time we were 
able to tailor the curriculum to the individual pupils. A blocking system is now used to cater for 
the larger numbers we have in the sixth form. The groups are usually small and in some cases 
one-to-one teaching is provided. The pupils choose three AS levels, although we will cater for 
more to suit the needs of individual pupils. Advice is given on an individual basis when the 
pupils are in year 11 or in an interview if they are new entrants to the school.  
 
Pupils share a brand new sixth form centre with computers for their own use. They are 
encouraged to develop an independent approach and to take responsibility for younger pupils 
by running lunch time clubs and helping with reading programmes. Pupils have a games 
afternoon and access to drama, music and sport in their free periods. 
 
Current subjects studied are: Art, Biology, Business Studies, Chemistry, Computing, Economics, 
English, French, Geography, History, Maths, Physics, Psychology, Spanish, Photography and 
Theatre Studies. 
 
Also available: German, Music, Italian, Design and Technology 
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Subject Leaders  
 
Heads of Department and subject leaders are responsible for leading and managing 
subjects/areas of the curriculum .The lead person(s) are responsible for:  
 

 providing expertise; subject knowledge; a role model; enthusiasm;  

 organisation of the subject; performance review of departmental staff; setting challenging 
targets; raising pupil achievement and standards;  

 subject handbook; medium term plans/scheme of work updated and on shared drive; 
updating subject sections of school website;  

 assessments; formative and summative (Sherfield Assessment for Learning);  

 resource management – linked to budget;  

 monitoring (teaching and learning; lesson observations; book scrutiny; 
assessments/results/feedback, evaluation, school improvement plan;  

 portfolio of work; display; marketing/awareness of the subject  
 

Departmental Handbook 

 
The department handbook is a collaborative document which is subject to annual review and 
development which details the organisation and standards expected in the subject or 
department. As a minimum it contains: 
 

 school aims 

 introduction; rationale; importance of the subject and place within the school; what 

makes the subject special; 

 aims; 

 point of reference (subject leader); 

 personnel ( a list including names, qualifications, role and responsibilities); 

 departmental school improvement plan; targets/objectives; actions; who; when; 

training; costs; planning: long-term plan/ overview of the subject; medium term 

plans/scheme of work; lesson planning (approach to learning as reflected in the 

School’s Teaching and Learning Policy); homework; extra curricular provision; 

 time allocation; timetabling e.g. blocked/linked other subjects; pupil groupings; 

 enrichment; meeting the needs of more able and those requiring learning support; 

assessment and examination arrangements;  

 monitoring and analysis of standards achieved (portfolio) 

 accommodation, resources (stock inventory); use of ICT 
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 display and marketing your subject; 

 partnerships with the community and businesses; 

 record of professional development; 

 health and safety, DDA and risk assessments 

 

Homework and Marking (Refer to Homework Timetable) 
 

 Homework needs to be challenging for all abilities, which may require considerable 

differentiation, and be of sufficient volume to explore topic areas in some breadth and 

depth 

 Homework should be teacher marked in green and with an expectation that it is 

returned by the next lesson. This may involve collection of work in between lessons where they 

only occur once a week.  It should be initialled and dated so that anyone looking through a 

pupil’s book/ file will be able to easily see which piece of work is related to which mark 

in the teacher’s planner. Children should be aware of teacher feedback from each 

homework including how to improve on their performance. 

 All marks should be recorded in the teacher’s planner and/or in an electronic format 

 Peer marking and pupil marking of their own work are of course valuable tools but 

should be used in class to assess work that has been done in class 

 Frequency of marking will depend upon the homework schedule for a given year group 

but should be adhered to rigorously and all homework should be entered on “Show my 

Homework “ 

 Marking should contain comments which are encouraging where a pupil has done well 

and point out areas of weakness where they are present. Advice then needs to be given 

as to how to improve and targets set for future work. No homework should be handed 

back with just a series of ticks. Spelling and Grammar need to be checked in accordance 

with the literacy policy (see annex 6) 

 Where pupils are asked to redo work or correct work there must be a clear follow up from 

the teacher to show that this has been checked and has been done. 

 In order to achieve consistency, work in the senior school (annex 5) should be given a 

Grade equivalent ie 9-1 in year 9 and the appropriate combination of A*-E  and 9-1in 

years 10 and 11. This should be marked clearly on the script.  

 A level marks should be graded A*-E for A level and A-E for those still on A/S courses 

 In the prep school, marking will follow the 1-5 grading system. 

(see annex 4) 

 Departments should ensure that marking guides are stuck into exercise books and files 

so that pupils understand what their marks mean as they progress through the school 

 Where individual pupil targets are set marking should be directed and focussed 

accordingly. 
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The Extended Curriculum – Lunchtime and After-School activities 
 
The extended curriculum provides enriching opportunities for learning beyond the taught 
curriculum. 
 

The co-ordinators of after school clubs are responsible for monitoring the provision and 
reporting to the Deputy Head/Head of Prep  
 

We have an extended range of lunchtime clubs and activities which are monitored by Heads of 
Section and they report to Head of Prep/Seniors respectively. 
 

Teachers also organise visits to places of interest such as a theatre or another country as a means 
of widening pupils’ knowledge and experience and supporting the curriculum.   
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Plan for Learning    
 
Curricular planning is at three levels: long-term strategic planning (Handbook), mid-tem 
planning/schemes of work, individual lesson planning.   
 
The National Curriculum still informs planning but this has been superseded in many cases by 
new syllabuses/ programmes of study /level descriptors and along with examination syllabuses 
provide the basic framework for medium term planning/schemes of work. New assessment 
criteria are currently being applied and trialled. 
 
When planning lessons also consider resource management of: 
 

 people,  

 space; 

 hardware; software; 

 learning resources storage and retrieval; classroom; central; outside. 

 arrangements for differentiation; SMA 

 meeting the needs of pupils with special needs and the more able (IEPs); 

 meeting the needs of pupils for whom English is an additional language. 
 
Each teacher is responsible for ensuring that s/he has read the pupil files and takes account of 
any special circumstances and individual needs when planning and teaching. 
 

Long Term Planning 

Long term plans are kept in the Departmental Handbook and constitute a brief overview of each 
half-term/term’s topics taking into account the GEMS core values. The format of these are 
dictated by each department but must contain a scheme of work for the year. 

Medium Term Plans (termly/half-termly/units or modules) 
 
Medium term plans (see Annex 1) provide teachers with manageable units of work. QCA 
provides helpful examples of medium term planning.  Each medium term plan should detail: 
 

 subject name and reference to the unit of work; 

 teacher(s) 

 date: 

 number of lessons in the unit; 

 work covered previously; 

 about the unit of work; 

 objectives of the unit; 

 resources; 

 concepts developed; 

 skills developed in the unit; 

 specific vocabulary developed in the unit; 

 teaching and learning strategies  
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Lesson Plans (not compulsory but teaching file must contain these elements) Annex 2 
 
Plans are devised straight from the medium term plans, age, ability, prior experiences, 
achievement, interests of the pupils, health and safety and resources available. 
 
As well as detailing the curriculum content the lesson plan must detail how the needs of all 
pupils will be met (differentiation), the activities to maximise learning opportunities and AfL 
techniques: 
 

 direct teaching/lectures; 

 investigation, experimentation and problem solving; 

 research and finding out; 

 group work; 

 pair work; 

 independent work; 

 whole-class work; 

 asking and answering questions; 

 use of the computer/ICT; 

 fieldwork and visits to places of educational interest; 

 responding to musical or audio/visual material;  

 debates, role-plays and oral presentations; 

 creative activities, designing and making things; 

 participation in athletic or physical activity. 
 
 
 
Teaching for Learning 
 
Effective teachers recognise a learner’s strengths and abilities always encouraging him or her to 
be independent and to use all of his or her abilities (metacognition).  

The following are elements which need to be embedded in the lesson in order to enable the 
learner to be independent: 

 understand the learning objectives and how to achieve them (success criteria); 
 choose and plan activities; 
 select equipment/materials to complete the task; 
 complete tasks without adult intervention for increasing periods of time; 
 read and understand written instructions/information and be able to identify key points 

and main ideas; 
 find information from different sources: books, internet, people, 

exploration/investigation; 
 predict likely outcomes and test; 
 organise, plan and re-draft written responses;  
 demonstrate persistence when a task appears challenging;  
 work to a time schedule; 
 transfer learning and skills to other areas of the curriculum; 
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 ask for help when needed; 
 learn from mistakes;  
 set high standards and self-evaluate; 
 work collaboratively; 
 reward process. 

     
 
Effective Lessons 
 
Teachers must arrive at the teaching area in time to prepare the teaching area and the materials, 
equipment and resources required. Pupils must be welcomed into the class with the lesson 
beginning promptly and positively with ‘a hook’ to focus attention: 
 
Examples of ‘Hooks’ 
 

 Jumbled sentences. 

 Class brainstorm. 

 News headlines from previous learning on individual whiteboards. 

 Respond to picture/artefact displayed.  What is it?  How does it fit in with our learning? 

 Snowball – each pupil answers a question on previous learning/big picture by repeating previous 
responses before adding their own. 

 ‘Please be seated’ – before class sits all pupils think of a key word on topic.  Teacher lists words on board 
and pupils sit when their words are called. 

 Keywords on whiteboards.  Guess the keyword from the definition teacher gives. 

 Anagrams on key vocabulary from previous lesson. 

 ‘One word’, pupils make up a question based upon previous learning with a one word answer. 

 Start with a cryptic clue. 

 Practical activity e.g. card sorting, bingo. 

 Photo slide show.  Tick exercise sheet as an observational exercise, to serve a a recap/introduction. 
 

 At or near the outset of a lesson, pupils must be informed or reminded of the learning 
objectives and success criteria for achieving the objectives. 

 Groups and individuals must be managed as per the positive behaviour policy. 

 High expectations must be set for all pupils as individuals and as a group detailing the 
standards and progress expected. 

 Learning must be broken down into achievable chunks with a balance between activities 
which are short and succinct and those which are more open-ended and which take 
longer to complete. 

 Every effort must be made to attract and sustain pupils' attention and interest by using a 
balanced variety of resources (particularly ICT) and teaching and learning approaches 
within a course of study and within a lesson e.g. doing, observing, talking, listening, 
discussing with teachers and other pupils, reflecting, evaluating, drafting, reading and 
writing.  Knowledge and understanding and problem solving skills must be developed 
with learning set in the context of real life situations. 

 Clear instructions must be given with sensitivity to and understanding of 
individuals/groups with special needs. 

 Careful attention must be paid to the structured incremental development of vocabulary 
and the use of correct terminology and notation. 

 Open questions and discussion skills must be used to enhance communication/learning, 
assessment and to actively involve as many pupils as possible. 
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 Good use must be made of classroom assistants/parents/outside agencies. 

 The teacher and other adults must be involved and engaged with pupils in a pro-active 
manner throughout the lesson (pupils must not be set work whilst the teacher/other 
adults engage in other tasks). 

 The knowledge, skills and concepts pupils have, or have not grasped must be 
continually monitored; pupils must be assessed regularly and systematically and targets 
set. 

 There must be a structured orderly conclusion to the lesson (plenary) - review, recall and 
re-connect to what has gone before and what is to come. 

 Pupils must be informed of homework requirements as per this policy. 
 Pupils must be provided with the tools and information for successful exam revision.   

 
 
Presentation of Work and Expectations 
 
Pupils must consistently strive to present their work to the highest quality that they are 
individually capable of. They must clearly write the date, and Title at the top of the piece of 
work. It is important that pupils respond to marking and demonstrate how their learning has 
progressed. Sherfield has the following expectations for learning: 

 Enter the room quietly; go to your place ready for  
work 
 

 Positive body languages, smart uniform; blazer on; top button done up; tie in place; shirt 
tucked in; hair tied back. 
 

 Have the correct books and equipment. 
 

 Focus at the beginning to be clear about your targets; the learning objectives and success 
criterial what do I need to learn? 
 

 Work efficiently during the main part of the lesson; speak respectfully; no banter or 
distracting behaviour. 
 

 At the end of the lesson assess what you have learned/achieved against success criteria. 
 

 Be clear about the homework required – what and when. 
 

 Leave the room quietly in an orderly way; go to the next lesson/break in an orderly way. 

 
Monitoring 
 
The quality of teaching and learning is monitored by: 
 

 performance review;  

 HOD reviews 

 work scrutiny; 
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 assessment data; 

 reports; 

 reporting information/trends/results to the SMT and relevant staff.   
 
 
Targets for learning 
 
Setting targets: 
 

 enables the pupil to take an active role in their own learning; 
 

 promotes pupil motivation and involvement; 
 

 helps to inform the teacher of individual needs; 
 

 helps to ensure that all pupils make the progress they are capable of. 
 
 
Individual pupil targets promote learning if they: 
 

 understand what aspects of their performance to focus on and improve; 

 establish clear next steps; 

 consist of a description of the knowledge, skill or understanding aimed for by the pupil; 

 are recorded in a specific place, so that the pupil knows where to find them and has easy 
access to them; 

 are referred to regularly and do not lie dormant; 

 are positive using, I can/will…….statements; 

 are manageable in number and scope for the pupil to accomplish and for the teacher to 
keep track of; 

 leave room for other spontaneous and worthwhile pursuits and unanticipated outcomes. 
 

Teachers must regularly review progress against targets and set clear objectives in their marking 
so that pupils can make progress. 
 
 
 
The Learning Environment and Display 
 
Pupils and others tend to respect and to look after an environment that has a pleasant, orderly 
and cared for appearance, and one that they or their peers have helped to create.  Classrooms 
and other areas within the school should be used to celebrate achievement and to demonstrate 
how the learning has developed.  
 
Conduct a regular classroom environment check with the assistance of a colleague: 
 

 seating plan, including appropriateness of furniture for all users; 

 accessibility of resources: labeling, tidiness, how far do pupils have to walk to find books, 
pencils, paper etc?  
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 storage of both pupils’ and adults’ personal property; 

 displays:  should be updated regularly, contain students’ work as well as school and classroom 
notices; 

 visibility: this is linked to your seating plan; 

 
 
The quality of display within a school indicates the school’s standards, values and ethos. 
Displays should be regularly changed (at least half-termly) and any damaged displays 
immediately replaced 
 
Displays should:  
 

 be varied, well arranged and related to the recent, current and impending learning of 
pupils; 

 include some topical matter or issue;  

 include pupil ideas and work (not adult drawings decorated by pupils); 

 labelled clearly to indicate the learning with which the whole display or individual items 
within it are concerned; 

 well-maintained, and modified or dismantled when they have 'run their educational 
course', rather than being allowed to 'age' or disintegrate; 

 made secure when any valuable items are included; 

 often be from different countries and cultures or illustrations of these in connection with 
various environments - local, national and international; 

 act as teaching and learning aid to support teaching staff and the curriculum.  

 be used for a variety of purposes including; to recognise and value achievement, for 
interactive learning and teaching, use by pupils and teachers, as a source of information, 
to stimulate visually and intellectually,  

 
Effective Learning will take place when: 
 

 the teacher sets the right ‘tone’ for the lesson - (high challenge, low threat);  

 pupils understand their own learning preferences and to be independent learners; 

 the teacher takes into account the needs of the learner including any additional need 
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Annex 1 – Medium Term Plan  
                                                                                                         

 
 

 
 
 

 
Medium Term Planning (Scheme of work) 

 
Period of learning:        Subject:      Teachers:  

 

 
No. of lessons in cycle:     Date:  

            

Objectives of the unit Subject Content  Assessment opportunities 

 

 
 
 
 
 
 
 
 

  Date 
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Annex 2:  Individual Lesson Plan 

 

Teacher  

 

Group  

 

Boys: Girls  Pupils with Support 

Plans 

Date  

 

Time  

 

Room   

Topic:              

 

 

 

Prior learning/Context: Resources: 

Learning Objectives: 

 

 

Success Criteria:  

 

1) 

2) 

3) 

4) 

Key Vocab/Terminology:   

Introduction 

 

 

 

 

 

Time  

(mins) 

 

Differentiated Activities  

 

 

 

 

 

 

 

Extension activity: 

 

 

ICT 

.ppt 

 

Time  

(mins) 

 

 

 

Plenary: 

 

 

 

 

Pupil self-assessment:  

 

 

 

Homework: 

 

 

 

 

 

 

Time  

(mins) 

 

Assessment for Learning  

Pupils who made 

unsatisfactory progress 

 

 

Pupils who exceeded 

expectations: 

 

Implications for next lesson: 
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Focused Activity Plan (Nursery) 

 

Date:  
 

Room  Staff  

Activity 
 
 

 

 

Learning outcome (taken from EYFS) 
 
Prime area L/O 
 
 
 
Specific area L/O 

 
 
 
 
 

EYFS Area: 
 
Prime areas: 
PSED 
CL 
PD 
 
Specific areas: 
M EAD 
UW L 
 

Key Vocabulary: 
 
 
 

Resources: 
 

Outline of activity (groupings): 
 
 
 
 

 

Differentiated (meeting individual needs including EAL): 
 
 
 
 
 
 
 
 

Evaluation 
 
 
 
 
 
 

Children who needed support (including MA) 
 
 

Extended activity/next steps: 
 
 
 

 
 

 



 

 
Sherfield Teaching and Learning Policy.   

Last modified: 02.10.15  TP, OW & GM  Date of Next Review: July 2016 

 

 

 

Annex 3:  Work Scrutiny (Work and planners from a boy and girl in the top, middle and, bottom 

of each year group).  

 

Focus:  Boy   Girl   Top    Middle   Bottom 

Date: 

Subject: 

Staff: 

1 

outstanding 

2 

good 

3 

satisfactory 

4 

Needs 

development 

Pupil subject Knowledge and understanding     

Pupil application of knowledge     

Differentiation/progress and achievement 

of different groups 

    

Handwriting and presentation (heading, 

date, margin) 

    

Literacy skills     

Numeracy skills     

Volume of work     

Work marked regularly     

Dated when marked     

Teacher comments against 

objectives/success criteria/learning 

outcomes 

    

Ways to improve included in marking     

Pupils use marking to improve     

Criteria for grades/levels in books     

SMSC visible     

Extension work visible and regular     

Additional Support visible and regular 

where required. 

    

FBV evidenced and visible     

Pupil corrections visible and marked     

Evidence of independent learning     

Individual targets and progress against 

them in books 

    

Pupil Planners: Homework regularly set; 

linked to learning objectives; planners 

checked by tutor. 

    

 

 

Comments/Action/targets/timebound 

pto if required 
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Annex 4 
Years 3-8 report grade guidance for Attainment 

 

Redundant 

NC 

reference 

Working 

consistently 

below 

National 

Average 

Standard 

Working 

towards 

National 

Average 

Standard 

Working 

securely at 

National  

Average 

Standard 

Working 

consistently 

above 

National 

Average 

Standard 

Outstanding  

(Top 3-5% of 

ability 

nationally) 

Current 

Report form 

descriptor 

Cause for 

Concern 

Room for 

Improvement 

Good Excellent Outstanding  

Top 3-5% 

Number 5 4 3 2 1 

Contextual 

advice 

Demonstrates 

limited success 

and progress 

understanding 

and retaining 

the basics of 

new concepts 

and knowledge 

taught. Applies 

them with 

limited success 

and reliability, 

with support. 

May improve 

with repeated 

practice of the 

basic skills and 

working on 

factual recall.  

Making 

progress 

understanding 

the new skills 

and concepts 

taught, 

applying them 

with varied 

success and 

reliability, 

without 

accessing 

higher level 

content. Could 

improve by 

practising the 

core skills and 

revising 

knowledge 

taught. 

Making good 

progress and 

can 

consistently 

apply many of 

the skills and 

knowledge 

taught, 

including 

some of the 

higher level 

elements. 

Could 

improve by 

concentrating 

on attention to 

detail 

throughout 

and careful 

revision. 

Applies the 

skills and 

knowledge 

taught very 

well, 

including the 

higher level 

elements of 

the course, 

with 

excellent 

reliability. 

Could 

improve by 

practising 

higher level 

skills and 

questions, 

applying 

them to new 

contexts. 

Can apply all 

the skills and 

knowledge 

taught to new 

contexts with 

success, 

beyond the 

scope of the 

course, 

demonstrating 

mastery of the 

topics taught. 

Needs 

continued and 

varied 

challenge to 

remain at this 

level. 
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Information that goes to parents. 

The grades on this report are based on the achievements of the pupils during this half term. 

Attainment Effort in class Homework 

1 Outstanding (Top 5% ) 1 Outstanding contribution 
at all times 

1 Outstanding at all times 

2 Excellent         2 Always active and 
involved 

2 Always done on time and 
of good quality 

3 Good 3 Contributes when asked 3 Always done on time and 
of satisfactory quality 

4 Room for improvement 4 Reluctant contribution 4 Occasionally late and/or 
of poor quality 

5 Cause for concern 5 Rarely contributes 5 Frequently late or not 
done 
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Annex 5 
 

 
Year 9, 10, 11 and Sixth Form Marking and Assessment Grades 

Autumn 2016 Onwards 
 
 

All homework is to be marked and then graded according to the criteria below. This will inform 
planning in line with Yellis/Midyis but also provide a basis for reporting performance grades to 
parents in years 9 and 10. In year 11 predicted grades will be given. As the new GCSE exams roll 
out the table will be amended for September 2017. 

 

 

 
YEAR 9 

 
YEAR 10 

 
YEAR 11 

 
YEAR 12 & 13 

 

All subjects graded  
9-1 

All subjects graded 
9-1 except History 

All subjects graded  
A*-G except English 

which is 9-1 

A/S levels graded A-E 
A levels graded A*-E 

 

Information that goes to parents. 

The grades on this report are based on the achievements of the pupils during this half term. 

Attainment Effort in class Homework 

1 Outstanding (Top 5% ) 1 Outstanding contribution 
at all times 

1 Outstanding at all times 

2 Excellent         2 Always active and 
involved 

2 Always done on time and 
of good quality 

3 Good 3 Contributes when asked 3 Always done on time and 
of satisfactory quality 

4 Room for improvement 4 Reluctant contribution 4 Occasionally late and/or 
of poor quality 

5 Cause for concern 5 Rarely contributes 5 Frequently late or not 
done 

 
 
Predicted grades in year 11,12 and 13 are A*-E except for English yr 11 
which is 9-1 and “old” A/S syllabus in yr 12 which are A-E.
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New Reporting template for year 9 and 10 Autumn 2016 
 

 

Years 9 and 10 Reporting Grades and Criteria 

 
Attainment 

Summary of Homework, Tests and 

Classwork 

Effort 

Contribution of Class and Written Work 
Homework 

 

9 At the very highest levels 

nationally 

9 Outstanding contribution to class and 

work 

9 Outstanding at all times and attempts to 

exceed demands 

8 Outstanding work  8 Excellent in both class and work 8 Excellent work and always completed on 

time 

7 Excellent work  7 Very good in class and work 7 Very good work and completed on time 

6 Very Good 6 Good in class and work 6 Almost always good work and completed 

on time 

5 Good 5 Usually good 5 Usually good work and completed on time 

4 Satisfactory 4 Satisfactory contribution 4 Satisfactory work but not always 

completed on time 

3 Room for improvement 3 Reluctant contribution 3 Poor quality and/or occasionally late 

2 Cause for concern 2 Very poor contribution 2 Very poor quality and frequently late 

1 Very poor 1 No contribution 1 Work not usually forthcoming 
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Annex 6 

 

Sherfield School 
Literacy Policy 

 
Rationale 
Literacy underpins the whole school curriculum by developing pupils’ abilities to speak, 
listen, read and write for a wide range of purposes, using language to learn and 
communicate, to think, explore and organize.   

 
 Literacy supports learning.  Pupils need vocabulary, expression and 

organisational control to cope with the cognitive demands of all subjects. 

 Reading enables pupils to learn from sources beyond their immediate experience. 

 Through effective use of language pupils can make and revise meaning as well as 

sustain and order thought. 

 Responding to higher order questions encourages the development of thinking 

skills and enquiry. 

 Better literacy leads to improved self-esteem, motivation and behaviour and it 

helps pupils to learn independently.     

 Good literacy is a key factor in raising standards across all academic subjects.  

 Poor literacy often means poor performance.  Pupils need to read intelligently 

and express themselves coherently if they are to do well in public exams.  

 Literacy skills can be fostered as part of reading, writing, speaking and listening 

within all subjects.   

 
 
Aims 
The aims of this policy document are to: 

 support pupils’ learning in all subjects by helping teachers to be clear about the 

ways in which their work with pupils contributes to the development of pupils’ 

communication skills; 

 
 develop a shared understanding between all staff of the role of language in 

pupils’ learning; 
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 promote the idea that all teachers are responsible for improving literacy and 

everyone benefits  from pupils’ ability to communicate effectively.  

 
Literacy in All Activities 
 

 In writing activities, there should be a focus on developing strategies to improve 

accuracy of spelling; accuracy of punctuation; more developed use of complex 

sentence structuring; more structured writing and coherence; more focus on 

layout, audience and purpose.   

 
 In reading tasks, there should be a stronger focus on explaining rather than 

recounting and on developing and sustaining comments/answers. There should 

also be a focus on trying to understand rather than simply to decode words and 

on making use of prompts to structure answers more effectively.   

 
 In speaking activities, there should be a focus on giving pupils the opportunities 

to express themselves in a range of contexts and situations. There should also be a 

focus on building pupils’ self-confidence through their understanding of how to 

plan; how to relate the talk to the audience and how to vary the different styles 

and modes of speech that can be used.  

 
 In listening tasks, pupils should learn that listening is actually a skill that 

requires focus and a genuine interest in what is being said, leading to decisions 

on how to best respond.  They should be encouraged to think before speaking 

and to practise recalling information they have heard. 

 
Implementation  
 
Roles and Responsibilities 
 
Heads of Department and Subject Leaders should: 
 

 ensure that 'subject specific literacy' is clearly identified in schemes of work, and 

that there is  obvious progression through the key stages; 

 integrate literacy marking into the department’s marking policy; 

 ensure that all texts used within the department are accessible to all pupils, 

modifying the language if necessary; 
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 ensure that all department members are aware of the literacy demands of their 

subject and that progress is reviewed termly.  

 
 

Each department should: 
 

 identify and display subject specific vocabulary; 

 identify and annotate high frequency and key subject words, taking into account 

the differing abilities of pupils; 

 encourage the use of subject specific key words in context in the pupils’ writing; 

 teach agreed learning strategies which will help pupils to learn subject spelling 

lists. 

 
 

All teaching staff should: 
 

 ensure that they are familiar with the specific literacy demands of their subject; 

 include regular literacy objectives in lessons; 

 plan to teach writing, speaking, listening and reading skills as often as possible; 

 be aware of appropriate expectations of pupils and difficulties that might be 

experienced with literacy skills; 

 use Enrichment and reading age information to ensure that resources and 

teaching and learning activities are differentiated accordingly; 

 encourage pupils to use glossaries, dictionaries, individual planners and other 

reference material in order to check spellings; 

 check that pupils write correct spellings of misspelled words by ensuring that 

corrections are written out at least 3 times; 

 use planning tools before writing; 

 model the writing expectations of the task, where appropriate, rather than 

leaving it to chance; 

 be clear about audience and purpose; 

 refer to ‘SPaG (Spelling; Punctuation and Grammar) as a means of improving 

quality of writing; 

 use display/resources in order to promote literacy; 

 use peer assessment as a means of improving work; 

 provide quality written feedback in exercise books, indicating how to improve. 
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MARKING for LITERACY 
Annotation 

 
Mark Means… 

Underlined single word or 
whole sentence 

Try this again – there’s something wrong with the 
spelling, grammar or punctuation 

 A circle round a word 
 

Find the omission or error (used generally, without 
identifying the exact error) 

// 
 

A paragraph needs to be put into the text. 

S  
P 
G 

Spelling error 
Punctuation 
Grammar (if you want to break it down further, you 
could use ‘H’ for homophone: to/two/too) 

?   This is confusing or unclear  

^ There is a word missing from here.    

|   Divide this word into two words.    
 

 

 

This is not the correct word, perhaps the tense is 
incorrect.  
 

 
 

grammer 


